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Abstract

Background: Happiness is a measure of school-age children’s well-being. Many factors have been identified
as the source of school-age children’s happiness, among which school experiences are particularly
significant. This study aimed to investigate school-age children’s happiness and school experiences in
various contexts.

Methods: In total, 3282 Thai school-age children (first- and sixth-grade students) across the country were
randomly selected in 2019. The exploratory research design was used for quantitative and qualitative
data collection. The selected samples were administered self-reported questionnaires, interviewed, and
observed in their school settings for five days a week. The collected quantitative data were analyzed with
mean scores, standard deviations (SD), and the t test, while qualitative data were analyzed using content
analysis.

Results: The mean score (+SD) of the first- and sixth-grade students were 2.290 (+0.32) and 2.220 (+0.30),
respectively, which was interpreted as a moderate level of happiness. Factors such as grade levels, school
types, food consumption, class hours, learning activities, and play activities had a statistically significant
impact on school-age children’s happiness (P<0.05). A qualitative examination of their routines and
schedules on weekdays demonstrated that these children lost out on personal time and could not make
decisions to spend time on the activities of their own interest and preference.

Conclusion: School-age children are burdened with required schoolwork and barely have the time for any
recreation and rest. Thus, children’s happiness is reduced with lower recess time.
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Introduction

Happiness is one of the indicators of an individual’s well-
being and mental health (1-3). The philosophical beliefs of
early childhood education affirm that education for young
children should be holistic in order to ensure that every
aspect of child development is addressed adequately (4).
This concept also includes children’s happiness. Children’s
development theories assert that the first eight years of
a child’s life are crucial for their social and emotional
development (5). Children have the right to happiness,
thus their happiness should be viewed as a preeminent
life goal and the aim of education (6,7). Happy children
would not only be more physically healthy, experience
greater personal growth, and build more interpersonal
relationships than unhappy ones, but also they are more
likely to engage in active learning and creativity, excel
professionally, and live longer (7-10). With correlation
analyses in previous research (6), children’s happiness
was found to be significantly associated with their parents’
happiness (r=0.566, P<0.001). Although children’s

happiness has become a major concern, it has been
taken for granted by caregivers, teachers, families, and
policymakers (11,12). Thus, further research is necessary
to understand children’s happiness.

Happiness is defined as a person’s active experience of
positive emotions (13,14). A happy person lives a good and
tulfilling life (10). Children’s happiness, in particular, can
be viewed from the perspective of the fulfillment of desires
and the presence of a self-expressed balance between
pleasure, pain, and personal development. Children’s
happiness could be derived from many sources.

According to evidence (15), although an inferential
analysis of happiness exposes the geographical and
socio-economic aspects significantly related to happiness
(P=0.00), it is imperative that more studies evaluate
children’s happiness and focus on the other sources of
their happiness.

A previous study (11) revealed significant correlations
between children’s happiness and worry (0.18), as well as
happiness and anger (0.29). Another study represented a
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statistical correlation between children’s happiness and
their prosocial behavior (P=0.04), especially their giving
or sharing behaviors (8). Children’s happiness at school is
shaped not only by their personal traits (e.g., temperament,
self-esteem, self-control, and self-improvement) but also
by their adaptation to the school environment and school
experiences (i.e, academic achievement, satisfaction
from their classmates, learning, and relationships with
teachers). Some studies have confirmed significant
positive  correlations (P<0.05) between children’s
happiness and their school experiences (9,16-20). Based
on statistical tests, a growing body of literature has
identified several other sources of children’s happiness
(P<0.05), including religiosity (19,21,22), parenting styles
(6,23), social interactions and relationships with teachers
and peers (8,18-20,24-29), and activities and time spent
with the family (17,28,30). Other related sources were
arts, entertainment, and recreation activities (31,32),
family socioeconomic status (24), reading activity (23),
consumption of material goods or food (9,33,34), and
Internet use (35). These prior studies have shown that
many sources of children’s happiness lie in school, where
children spend a significant part of their day. However,
further study is required to explore these sources at school.

School-going children, between the ages of 6 and 12
years, are known as primary school students in many
countries. This group of children is usually at school
during the day. Studies have investigated this group of
children’s happiness levels at school, but the findings are
contradictory. Children’s happiness has been found to be
negatively correlated with age (P=0.002), and younger
children have reported higher levels of happiness than
older ones (12). Another study (9) demonstrated that
older children seemingly report attaining experiences
with happiness more than young children (P<0.001).
Accordingly, further research seems necessary to clarify
this issue.

Although it can be inferred from previous studies that
the sources of school-age children’s happiness are related
to their school experiences in general, no specific study
has so far explored their routines and activities at school
or compared their happiness levels. Therefore, this study
sought to explore school-age children’s happiness levels
and their school experiences, including their daily routines,
classroom activities, and time for playing (9,10,18). To
comprehend children’s school experiences and happiness,
children are considered to differently obtain experiences
from various contexts, including the grade level, school
location, and school types. By addressing these research

Table 1. The Idea Behind Sample Selection

Happiness of School-Age Children

aims, this study can help stakeholders understand how
these sources of happiness affect school-age children
and how to raise their happiness levels at school. Such
stakeholders, particularly teachers, could provide more
appropriate school experiences to ensure that children are
happy at school.

Materials and Methods

For the exploratory research design, the researcher used
quantitative and qualitative data to analyze the happiness
levels of school-age children and their school experiences.
They consist of variables such as daily routines (i.e., well-
being and classroom activities) and playtime.

Sample Selection and Respondents

To obtain data that explain the phenomenon and sources
of happiness in different school contexts, the researcher
divided the research population of school-age children
into grade level (first- and sixth-grade students), school
location (urban and suburban areas), and school type
(public and private schools) groups. To select samples and
respondents, who are primary school students in Thailand,
the researcher employed the stratified sampling method
and divided the country into seven regions (Table 1). Two
provinces were selected from each region using a random
sampling method, and each of these was further grouped
into urban and suburban areas. Two types of schools (a
public and a private school) were selected from each area
through a random sampling method. Each of the students
from the chosen first- and sixth-grade classrooms of the
schools was eventually included in the sample. With
this selection criterion, 56 schools were included in this
research.

As the research targeted children aged under the age of
18 years, the researcher needed to obtain ethical approval
and consent from their parents. With respect to students’
participation in the study, the parents of all subjects were
informed that participation in the study was voluntary,
the children could discontinue at any time during the
study, and the research results would be anonymous.
The details of questionnaires, interview questions, and
observational protocol were also explained to the parents.
After receiving approval from their parents, first- and
sixth-grade students completed the questionnaires over
1 hour in the presence of the teacher and the researcher.
Overall, 3282 students were included in the research,
comprising 1580 and 1,702 first- and sixth-grade students,
respectively. The researcher collected qualitative data by
interviewing the students of 56 schools and observing the

Region
Strata 1
Province 1 Province 2
Strata 2 Urban Suburban Urban Suburban
Strata 3 Public School Private School Public School Private School Public School Private School Public School Private School
Strata4  G.1 G.6 G.1 G.6 G.1 G. 6 G.1 G. 6 G.1 G.6 G.1 G.6 G.1 G. 6 G.1 G. 6
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daily routines of first- and sixth-grade students.

Research Tools and Data Collection Methods

The data were collected during 2019. For collecting both
qualitative and quantitative data, various data collection
methods and research tools were adopted. For collecting
qualitative data, the researcher conducted interviews with
students from each designated grade and observed their
daily routines for one week. The observation protocol
focused on the children’s daily routines and playtime
activities during the day. The interview questions
emphasized time schedules for weekday daily routines
(e.g., what time do you wake up and go to bed, what
activities do you complete at school, and how long you
spend on homework in the day?) and playtime (e.g., when
do you have time to play at school and home on weekdays,
who plays with you at school and home, and what do you
do during your playtime at school and home?).

For quantitative data collection, the researcher employed
the happiness questionnaire for school-age children and
a survey on the daily routines of the school-age children.
The happiness questionnaire for school-age children,
adapted from the Oxford Happiness Questionnaire (36)
and Happiness Indicators (37), consists of two parts. Part
1 contains four questions to assess the students’ levels
of happiness based on their personality traits, each of
which features three scales, including facial scales to help
students answer the questions more easily. Examples of
such statements are “In general, I think I am...” (Unhappy
at all, not sure, or very happy), “Many people are unhappy,
although I did not experience anything that hurts my
feelings”, and “I think I am one of them” (not at all, not
sure, or absolutely yes). Part 2 contains 14 questions to
evaluate the experience of positive and negative emotions.
It includes both positive emotions such as being interested
in the surrounding environment, excitement, pride, fun,
comfort, happiness, and hopefulness, as well as negative
emotions such as sadness, anger, fear, shame, guilt,
isolation, and discomfort. Participants were asked to fill
out the questionnaire for two periods, namely, the present
and over the past week. The survey on the daily routines
of the school-age children consists of 39 questions
concerning daily routines, classroom activities, and the
play activities of students on weekdays at school.

Using theaboveresearch tools, it was found that first-and
sixth-grade students individually answered the questions
and provided information, corroborating the claims of
previous literature that elementary school students are
capable of assessing their own feelings (12,19). Therefore,
they were capable of completing the questionnaire using
self-reporting tools. To validate both instruments, the
researcher employed content validity index analysis,
reliability analysis, and internal consistency analysis based
on Cronbach’s alpha coefficient by conducting a pilot
test with 474 first- and sixth-grade students in a context
different from the one used in this study. The value of
the reliability analysis of the happiness questionnaire for

school-age children was .739, indicating a high level of
reliability. Accordingly, the confirmatory factor analysis
was applied to investigate the construct validity of the
happiness questionnaire. The analyzed value was greater
than 0.80, and thus the items were considered to be valid
happiness measures.

To analyze the data, this study employed mean analysis,
the standard deviation of happiness levels, and factors
affecting the happiness of Thai school-age children
by calculating the average of the total scores of the two
parts of the questionnaire. Subsequently, the researcher
considered the results based on the criteria employed to
interpret the average of the factor variables that affect
the happiness of Thai school-age children. Scores in the
range of 1.00-1.67, 1.68-2.34, and 2.35-3.00 indicate low,
moderate, and high, respectively. For the comparative
analysis of students’ average happiness levels based on
the source of happiness (i.e., grade level, school location,
school type, daily routines, and play activities of the
students at school), the researcher used an independent
sample t test to compare the average value between the
groups.

Results
School-age children’s daily routines in Thailand can be
classified into daily routines of children in general and
daily routines of academic-oriented children. The latter
group can be further categorized into three subgroups
(Table 2). The third subgroup was more involved with
academic daily routines than the other two groups, had
the least playtime, and had less free time. It is evident that
there are several daily routines to be performed by school-
age children during the school day. Therefore, children’s
personal time at school is spent on these activities. For
example, on average, the number oflessons in Thai primary
schools ranges between five and eight classes (excluding
after-school classes), each lasting approximately 50-60
minutes. Hence, children are not allowed enough personal
or free time each day, and the actual level of personal or
free time is based on the nature of the group. Meanwhile,
children who are not academically inclined have personal
time and free time. These independent or free periods
provide children with free time that they can choose how
to spend. Considering the daily routines of academically
oriented children, it was found that the majority of their
activities, whether regular or extra classes, were academic
in nature, particularly in the third subgroup. It was
discovered that certain children in this subgroup spent
extra time studying until 6:00 PM and had little time to
attend to their own needs. It was clear that this group
barely had time for play. It can be concluded that the
more academic activities these children are assigned each
day, the less time they have for playing and indulging in
other well-being activities (e.g., sleeping, enjoying recess,
exercising, and eating without haste).

Based on data in Table 3, when comparing the mean
score of happiness levels and gauging the well-being of
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Table 2. Comparison of Daily Routines of Thai School-age Children

Happiness of School-Age Children

Daily Routines of Academic-Oriented Children

Schedule Daily Routines of Children in General
Type 1 Type 2 Type 3

05:00 - 06:00  Wwaking up, taking a shower getting dressed, attending ~ Waking up, taking a shower, getting dressed, attending to personal matters, and
06:00 —07:00 to personal matters, and having breakfast having breakfast
07:00 — 08:00  Arriving at school and enjoying the free time Arriving at school and engaging in required school-related activities
08:00 — 08:30 Paying rgspect (o the flag, don'ng morning activities, Paying respect to the flag, doing morning activities, and having a homeroom session

and having a homeroom session

Having 3-4 morning classes each lasting 50-60 Having 3-4 morning classes each lasting 50-60 minutes with breaks of 10-15
08:30 - 11:30 . . . . . .

minutes with breaks of 10-15 minutes in between minutes in between
11:30 - 12:30 Havmg} lunch b-regk, having free time, brushing teeth, Having lunch break, having free time, brushing teeth, and doing meditation

and doing meditation

Having 2-4 afternoon classes each lasting 50-60 Having 3-4 afternoon classes each lasting 50-60 minutes with breaks of 10-15
12:30 - 15:30 . . . . . .

minutes with breaks of 10-15 minutes in between minutes in between

Returning home, having dinner, taking a shower, and  Having after-school Having after—schoql Having after-schogl
15:30 — 16:00 X . classes at and outside classes at and outside

having homework/free time classes at the school

school school
16:00 - 17:00 Returning home, having
17:00 - 18:00 dinner, taking a shower,  Returning home, having
and doing homework/ dinner, taking a shower,
18:00 - 19:00 having .
. and doing homework/ Returning home, having
19:00 - 20:00 free time having free time dinner, taking a shower.
20:00 -21:00  Going to bed Going to bed doing homework/having
free time

21:00 - 22:00 Going to bed
22:00 - 05:00 Going to bed

Table 3. Comparison Between Happiness Levels and Daily Routines Using
Independent Sample t-tests

Variables N M SD t P
Value

Daily routines
Breakfast
Sufficient breakfast 2805 2.260 0.310

5.323 0.000*
Not enough breakfast 477 2.140  0.330
Having complete meals per day
Three meals per day 2748  2.268 0.305

-6.402 0.000*
Less than three meals per 534 2170 0326
day
Class hours per day
>6 hours 2124 2235 0.310

2.330  0.020*
<6 hours 1158  2.261 0.261
Lecture class
Yes 1005 2.225 0.301

-5.791 0.000*
No 2277 2289 0.320
Shared reading
Yes 2033 2.282 0.326

3.657  0.000*
No 1249  2.238 0.303
Practice through exercises or tests
Yes 347 2.240 0.303

-2.916 0.004*
No 2935 2273 0.323
Project-based learning
Yes 938 2.258 0.305

-2.987 0.003*
No 2344 2207 0.311
After-school classes
No after-school classes 1454 2262 0.302

1.654 0.098
After-school classes 1828 2.244 0318
Time spent on homework in the evening
>2 hours 3091 2.166 0.337

3.654 0.000*
<2 hours 191 2.258 0.308

Note. N: Number; M: Mean; SD: Standard deviation. *P<0.05

school-age children engaged in different daily routines
and activities during weekdays, children who stated that
they ate breakfast and claimed to have three meals a
day had significantly higher happiness levels (P=0.000)
than those who did not. Regarding classroom learning
activities, it was found that the number of class hours each
day affected the happiness level of school-age children.
Children who studied more than or equal to six classes per
day had a statistically significantly lower level of happiness
(P=0.020) than those who studied less than six classes
per day. Furthermore, the results revealed that classroom
learning activities that promoted the children’s hands-
on learning also had an impact on children’s happiness.
Children who learned through shared reading activities
with teachers and classmates (P=0.000) and project-
based learning (P=0.003) had a statistically significantly
higher level of happiness compared to those who stated
otherwise. In contrast, those who learned mainly through
teacher-led activities, including lectures in class sessions
(P=0.000) or were continuously assigned worksheets or
tests (P=0.004), had a statistically significant lower level
of happiness than the children who did not.

After-school classes, which are optional for students,
normally aim to provide intensive reviews of school
course materials and extensive testing. The happiness
levels of children who attended and did not attend after-
school classes were not statistically significantly different
(P=.098); however, when considering the time children
spent on homework in the evenings, children who
reported spending more than or equal to 2 hours daily
on their homework in the evenings had a statistically
significant lower level of happiness than those who spent
less than 2 hours on homework (P=0.000). Thus, several
variables reflecting children’s daily routines related
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to well-being, and fewer academic-oriented activities,
positively affected school-age children’s happiness
levels. Play-related factors affected school-age children’s
happiness based on comparisons between the mean
scores of each variable (Table 4). School-age children who
indicated that they had more than 30 minutes of playtime
each evening had a statistically significant higher level of
happiness (P=0.033) than children who mentioned that
they did not play or played for less than 30 minutes each
evening.

As presented in Table 5, the happiness level of first-
grade students was significantly higher (P=0.000) than
that of sixth-grade ones, implying that as children move
into higher grades, their happiness begins to represent a
decline. When comparing happiness levels with school
locations, it was revealed that the happiness level of school-
age children living in urban areas was not significantly
different (P=0.335) from those living in suburban areas.
Based on the comparison of the happiness levels of school-
age children in public and private schools, children in
public schools had significantly higher levels of happiness
(P=0.017) than those in private schools.

Table 4. Comparison Between Happiness Levels and Playing Activities Using
Independent Sample ¢ tests

Variables N M SD t P Value

Playing activities
Playtime before morning classes

Elt'her no or less than 30 2456 2254 0310
minutes of play 0.463  0.644
More than 30 minutes of play 826 2.248 0.314

Playtime after morning class during lunch break

Either no or less than 30

. 1485 2.252  0.317
minutes of play

-0.003  0.997
More than 30 minutes of play 1797 2.252  0.305
Playtime after school
Elt'her no or less than 30 1687 2241 0312
minutes of play 2134 0.033"

More than 30 minutes of play 1595  2.264  0.309

Note. N: Number; M: Mean; SD: Standard deviation.
*P<0.05

Table 5. Comparison of Children’s Happiness Levels Between Grade Levels,
School Locations, and School Types Using an Independent Sample t test

Variables N M SD t P value
Grade levels
First grade 1580 2.290 0.320

6.4 0.000"
Sixth grade 1702 2.220 0.300

School locations

Urban 1660 2.270 0.320
0.965 0.335
Suburban 1622 2.250 0.300

School types
Public 1448 2.267 0.323

2.391 0.017"
Private 1834 2.241 0.300

Note. N: Number; M: Mean; SD: Standard deviation.
*P<0.05

Discussion

The results of this study demonstrated that the analyzed
factors (grade level, school type, daily routines, learning
activities, and playing) significantly affected school-age
children’s happiness. The findings provide a key body of
knowledge for practitioners who engage with school-age
children, especially primary school teachers.

In terms of children’s daily routines, the qualitative
results showed that several groups of primary school
children identified their daily routines as academic-
oriented activities. As a result, these children had less
time for playing and doing other well-being activities.
Classroom schedules for this age group should not exceed
6 classes per day to ensure a balance between promoting
academic knowledge and other necessary skills. In
addition, children should not be forced to attend intensive
academic classes after school or made to spend an excessive
amount of time doing homework each day. The findings
reflect that these school-age children were deprived of
personal time. This age range is indeed important and
considered quality time, as children can make decisions
and choose to spend time on activities based on their
interests and preferences. However, the findings revealed
that primary school children spent large parts of their
days on activities determined by adults. Primary school
children are required to learn basic skills. Literacy and
numeracy, for instance, are highly recommended skills
for such children. The key responsibilities of school-going
children are to follow and attend classes structured by the
school. Correspondingly, another study has confirmed
that too much engagement in academic-oriented activities
significantly predicts children’s burnout (38). Thus,
teachers, who spend much time with children at school
and play an important direct role in the happiness of
children, need to adequately reconsider class schedules,
daily school routines, and the quantity of homework
assigned to ensure that children have more free time to
play every day. This practice would increase the likelihood
of school-age children being happier at school, which is
aligned with a holistic approach to education (4).

Schools typically schedule 5-6 classes per day for
children. In addition to the in-class study, children
should spend time outside of class independently,
enjoying activities they are interested in or prefer doing
with their peers. However, children tend to spend most
of their time engaging in academic activities at school.
After school, some children need to take extra classes
or prepare for tests. It was observed that children did
not independently choose which activities to engage in
during their free time at school. These activities were
decided by adults based on their understanding of what
would be beneficial for the children. However, adults
do not always consider the children’s needs and their
inclination toward those activities. Therefore, reducing
academic activities to allow children to have personal
time and engage in preferred activities with their friends
would be a way to further increase these children’s desire
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to attend school. Activities involving physical movements,
especially playing, naturally promote maximum learning
development among children, but these activities seem
to be missing from daily routine, despite being correlated
with school-age children’s happiness (5). Those engaging
with school-age children need to focus on providing
them with opportunities to play freely and in a manner
that reflects their natural needs, as playing directly affects
children’s happiness.

The findings indicated that classroom learning activities
that could engage students to participate in hands-on
learning had an impact on children’s happiness. Our
research findings suggest that different teaching practices
and styles could contribute more to school-age children’s
happiness, including varied teaching styles, and fewer
lectures and exercise- or test-based activities. This would
include allowing children to participate in interactive
activities (e.g., shared reading and project-based learning).
Positive teacher-child interactions always make children
happier (19). A previous study found that engaging
students to learn through direct experience, including
activity of outdoor exploration time, could boost students’
enjoyment and happiness (39).

When compared between the mean scores of the
happiness level and grade levels, the results represented
that first-grade students reported a significantly higher
happiness level than sixth-grade students. This finding
reveals the phenomenon whereby a child who studies at
a higher grade level tends to have lower happiness levels.
This is in line with the findings of another study, implying
that children’s happiness was negatively correlated with
age, and younger children reported higher levels of
valuing happiness than older ones (12). To deal with this
phenomenon, it is highly recommended that teachers and
practitioners include activities engaging students’ learning
through hands-on experiences.

Although the findings of this study suggest practices for
teachersand practitioners to ensure that children are happy
at school, parents and families are key stakeholders in the
happiness of school-going children. The family of school-
age children should also be encouraged to integrate the
findings into home life. Children require time to be with
their family members and want to feel a sense of belonging
(17,27). The family should create a positive environment
and understand the aptitudes, interests, and learning
potential of children. Realizing the learning potential of
children leads to their lower pressure or expectations,
especially in the context of an education system that
emphasizes excessive competition and educational tests. If
the family can create such an atmosphere, it would reduce
the high pressure on school-age children and ensure that
they are not forced to participate in needless academic
activities. This would allow them time to play and engage
in various activities that affect their well-being.

This study has some limitations. Self-reported
questionnaires, as the research tools of the study, were
completed by the first- and sixth-grade students. The level

Happiness of School-Age Children

of happiness was reported only from the perspective of the
respondents or students. The other assessment methods
of children’s happiness levels, including questionnaires
completed by their teachers, classmates, and parents,
could triangulate the results for greater reliability. This
study also focused on the happiness of school-age children
over a specific time period. Although many studies have
confirmed the factors and sources of happiness for this
group of school-age children, a longitudinal study on the
happiness levels of these children is needed to analyze
the influence of these factors and determine changes as
children grow older. This would deepen an understanding
of school-age children’s happiness.

Conclusion

This study presented different happiness levels of school-
age children in various contexts. Factors related to school
experiences were found to be a source of happiness
among this group of children. School-age children should
be unburdened with obligations or responsibilities.
Childhood should be a period of happiness and lay the
basis for good memories. The findings of this study assert
the importance of making school-age children happy at
school. The phenomenon revealed by this study, namely,
children’s happiness declines as they move to higher
grades, should be minimized at school. As an implication
of this study, stakeholders (e.g., policymakers, school
administrators, and teachers) should ensure that all
primary school children at any grade level have satisfactory
school experiences. During school hours, the children
should not be over-burdened with schoolwork and should
have time for recreation, play, and rest. Children’s happy
moments and happiness levels would increase with more
recess time. Therefore, it is imperative that all stakeholders
involved with children should be aware of the importance
of their happiness and strive to make them happy in an
age-appropriate way. This study reinforces the core of
school-age children’s development, namely, to encourage
and help children to learn and grow happily and healthily,
as these years are the foundation years in life.

Acknowledgements

I would like to express our gratitude to Dr. Piriya Pholphirul and
Dr. Pungpond Rukumnuaykit for providing suggestions during the
study. | would also like to thank all children who participated in the
study for providing their contributions during the data collection,
as well as their parents who allowed their children to participate
in this study.

Conflict of Interests
The author has no conflict of interests to declare.

Ethical Permissions

The Research Ethics Review Committee for Research Involving
Human Subjects: The Second Allied Academic Group in Social
Sciences, Humanities and Fine and Applied Arts at Chulalongkorn
University, based on the Declaration of Helsinki, the Belmont
Report, CIOMS guidelines, and the principle of the international
conference on harmonization; good clinical practice (ICH-GCP)
has approved the execution of the aforementioned research project
(COA No. 061/2562).

J Educ Community Health, 2022, Volume 9, Issue 3 | 153



Saifah

Funding/Support
This study was financially supported by the Thai Health Promotion
Foundation, Thailand.

References

1.

20.

Dunn J, Layard R. A Good Childhood: Searching for Values in
a Competitive Age. London: Penguin; 2009.

United Nations International Children’s Emergency Fund
(UNICEF). Child Poverty in Perspective: An Overview of Child
Well-Being in Rich Countries. Innocenti Research Centre;
2007.

World Health Organization (WHO). Basic Documents. 39th
ed. Geneva: WHO; 1992.

United  Nations International  Children’s  Emergency
Fund (UNICEF). Holistic Approach on Early Childhood
Development. UNICEF; 2020.

National Association for the Education of Young Children
(NAEYC). Developmentally Appropriate Practice in Early
Childhood Programs Serving Children from Birth Through Age
8. 4th ed. Washington, DC: NAEYC; 2022.

Maftei A, Holman AC, Carlig ER. Does your child think
you're happy? Exploring the associations between children’s
happiness and parenting styles. Child Youth Serv Rev.
2020;115:105074. doi: 10.1016/j.childyouth.2020.105074.
Noddings N. Happiness and Education. Cambridge, UK:
Cambridge University Press; 2003.

Aknin LB, Hamlin JK, Dunn EW. Giving leads to happiness in
young children. PLoS One. 2012;7(6):€39211. doi: 10.1371/
journal.pone.0039211.

Chaplin LN, Lowrey TM, Ruvio AA, Shrum LJ, Vohs KD.
Age differences in children’s happiness from material
goods and experiences: the role of memory and theory of
mind. Int ] Res Mark. 2020;37(3):572-86. doi: 10.1016/j.
ijresmar.2020.01.004.

Scoffham S, Barnes J. Happiness matters: towards a pedagogy
of happiness and well-being. Curric J. 2011;22(4):535-48. doi:
10.1080/09585176.2011.627214.

Diener ML, Lucas RE. Adults desires for childrens emotions
across 48 countries: associations with individual and national
characteristics. ] Cross Cult Psychol. 2004;35(5):525-47. doi:
10.1177/0022022104268387.

Gentzler AL, Palmer CA, Ford BQ, Moran KM, Mauss IB.
Valuing happiness in youth: associations with depressive
symptoms and well-being. ] Appl Dev Psychol. 2019;62:220-
30. doi: 10.1016/j.appdev.2019.03.001.

Eaude T. Happiness, emotional well-being and mental health—
what has children’s spirituality to offer? Int J Child Spiritual.
2009;14(3):185-96. doi: 10.1080/13644360903086455.
UNICEF. Understanding Child Subjective Well-Being: A
Call for More Data, Research, and Policy Making Targeting
Children. UNICEF; 2021. Available from: https:/www.unicef.
org/globalinsight/reports/understanding-child-subjective-well-
being.

Lépez-Ruiz VR, Huete-Alcocer N, Alfaro-Navarro JL,
Nevado-Pena D. The relationship between happiness
and quality of life: a model for Spanish society. PLoS One.
2021;16(11):e0259528. doi: 10.1371/journal.pone.0259528.
Dew T, Huebner ES. Adolescents” perceived quality of life: an
exploratory investigation. J Sch Psychol. 1994;32(2):185-99.
doi: 10.1016/0022-4405(94)90010-8.

El Zein R, Kobaladze M, Vacharadze K. Happiness and well-
being as seen by children and young people in Georgia. Educ
Sci Psychol. 2016;42(5):3-13.

Goémez-Baya D, Garcia-Moro FJ, Munoz-Silva A, Martin-
Romero N. School satisfaction and happiness in 10-year-old
children from seven European countries. Children (Basel).
2021;8(5):370. doi: 10.3390/children8050370.

Holder MD, Klassen A. Temperament and happiness in
children. ] Happiness Stud. 2010;11(4):419-39. doi: 10.1007/
$10902-009-9149-2.

Thoilliez B. How to grow up happy: an exploratory study on

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

the meaning of happiness from children’s voices. Child Indic
Res. 2011;4(2):323-51. doi: 10.1007/s12187-011-9107-5.
Cranney S. Is there a stronger association between children
and happiness among the religious? Religion as a moderator
in the relationship between happiness and child number. )
Happiness Stud. 2017;18(6):1713-27. doi: 10.1007/s10902-
016-9798-x.

Schellekens JJ. Does the association between children
and happiness vary by level of religiosity? The evidence
from Israel. Demogr Res. 2019;41:103-24. doi: 10.4054/
DemRes.2019.41.5.

Anand P, Roope L. The development and happiness of very
young children. Soc Choice Welfare. 2016;47(4):825-51. doi:
10.1007/500355-016-0993-9.

Baiocco R, Verrastro V, Fontanesi L, Ferrara MP, Pistella J.
The contributions of self-esteem, loneliness, and friendship to
children’s happiness: the roles of gender and age. Child Indic
Res. 2019;12(4):1413-33. doi: 10.1007/s12187-018-9595-7.
Holder MD, Coleman B. The contribution of social relationships
to children’s happiness. ] Happiness Stud. 2009;10(3):329-49.
doi: 10.1007/s10902-007-9083-0.

Holder MD, Coleman B, Wallace JM. Spirituality, religiousness,
and happiness in children aged 8-12 years. ] Happiness Stud.
2010;11(2):131-50. doi: 10.1007/510902-008-9126-1.

Koch AB. Children’s perspectives on happiness and subjective
well-being in preschool. Child Soc. 2018;32(1):73-83. doi:
10.1111/chs0.12225.

Uusitalo-Malmivaara L, Lehto JE. Social factors explaining
children’s subjective happiness and depressive symptoms. Soc
Indic Res. 2013;111(2):603-15. doi: 10.1007/s11205-012-
0022-z.

Vinichuk NV, Dolgova MV. The image of happiness among
children with different levels of creativity. Procedia Soc Behav
Sci. 2016;233:481-5. doi: 10.1016/j.sbspro.2016.10.198.
Headey B, Muffels R, Wagner GG. Parents transmit happiness
along with associated values and behaviors to their children: a
lifelong happiness dividend? Soc Indic Res. 2014;116(3):909-
33. doi: 10.1007/s11205-013-0326-7.

Ocak Karabay §, Giizeldere Aydiin D. Happiness and future
views of children coming from different backgrounds.
Elementary Educ Online. 2017;16(4):1816-28. doi: 10.17051/
ilkonline.2017.342995.

Rogers MA, Zaragoza-Lao E. Happiness and children’s health:
an investigation of art, entertainment, and recreation. Am
Public Health. 2003;93(2):288-9. doi: 10.2105/ajph.93.2.288.
Elias Zambrano R, Jiménez-Marin G, Galiano-Coronil A,
Ravina-Ripoll R. Children, media and food. A new paradigm in
food advertising, social marketing and happiness management.
Int J Environ Res Public Health. 2021;18(7):3588. doi:
10.3390/ijerph18073588.

Tan CC, Holub SC. The effects of happiness and sadness on
children’s snack consumption. Appetite. 2018;123:169-74.
doi: 10.1016/j.appet.2017.12.021.

McDool E, Powell P, Roberts J, Taylor K. The internet
and children’s psychological wellbeing. ] Health Econ.
2020;69:102274. doi: 10.1016/j.jhealeco.2019.102274.

Hills P, Argyle M. The Oxford Happiness Questionnaire: a
compact scale for the measurement of psychological well-
being. Pers Individ Dif. 2002;33(7):1073-82. doi: 10.1016/
s0191-8869(01)00213-6.

Kaewkua V. Development of a Causal Model of Students’
Happiness: A Multiple Group Analysis (thesis). Bangkok:
Chulalongkorn University; 2011.

Giler G, Bedel A. School burnout in middle school students:
role of problem solving skills, peer relations and perceived
school experiences. Int ] Psychol Educ Stud. 2022;9(2):340-
52. doi: 10.52380/ijpes.2022.9.2.529.

Berg S, Bradford B, Barrett J, Robinson DB, Camara F,
Perry T. Meaning-making of student experiences during
outdoor exploration time. ] Adventure Educ Outdoor Learn.
2021;21(2):172-83. doi: 10.1080/14729679.2020.1769694.

154

| J Educ Community Health, 2022, Volume 9, Issue 3


https://doi.org/10.1016/j.childyouth.2020.105074
https://doi.org/10.1371/journal.pone.0039211
https://doi.org/10.1371/journal.pone.0039211
https://doi.org/10.1016/j.ijresmar.2020.01.004
https://doi.org/10.1016/j.ijresmar.2020.01.004
https://doi.org/10.1080/09585176.2011.627214
https://doi.org/10.1177/0022022104268387
https://doi.org/10.1016/j.appdev.2019.03.001
https://doi.org/10.1080/13644360903086455
https://www.unicef.org/globalinsight/reports/understanding-child-subjective-well-being
https://www.unicef.org/globalinsight/reports/understanding-child-subjective-well-being
https://www.unicef.org/globalinsight/reports/understanding-child-subjective-well-being
https://doi.org/10.1371/journal.pone.0259528
https://doi.org/10.1016/0022-4405(94)90010-8.
https://doi.org/10.3390/children8050370
https://doi.org/10.1007/s10902-009-9149-2
https://doi.org/10.1007/s10902-009-9149-2
https://doi.org/10.1007/s12187-011-9107-5
https://doi.org/10.1007/s10902-016-9798-x
https://doi.org/10.1007/s10902-016-9798-x
https://doi.org/10.4054/DemRes.2019.41.5
https://doi.org/10.4054/DemRes.2019.41.5
https://doi.org/10.1007/s00355-016-0993-9
https://doi.org/10.1007/s12187-018-9595-7
https://doi.org/10.1007/s10902-007-9083-0
https://doi.org/10.1007/s10902-008-9126-1
https://doi.org/10.1111/chso.12225
https://doi.org/10.1007/s11205-012-0022-z
https://doi.org/10.1007/s11205-012-0022-z
https://doi.org/10.1016/j.sbspro.2016.10.198
https://doi.org/10.1007/s11205-013-0326-7
https://doi.org/10.17051/ilkonline.2017.342995
https://doi.org/10.17051/ilkonline.2017.342995
https://doi.org/10.2105/ajph.93.2.288
https://doi.org/10.3390/ijerph18073588
https://doi.org/10.1016/j.appet.2017.12.021
https://doi.org/10.1016/j.jhealeco.2019.102274
https://doi.org/10.1016/s0191-8869(01)00213-6
https://doi.org/10.1016/s0191-8869(01)00213-6
https://doi.org/10.52380/ijpes.2022.9.2.529
https://doi.org/10.1080/14729679.2020.1769694

